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English as an Additional Language (EAL) Policy
Introduction

At Chad Vale Primary School, we believe that all children need to feel safe, accepted and valued in order to learn. For pupils who are learning English as an additional language, this includes recognising and valuing their home language and background. In accordance with our mission statement and school ethos, we celebrate diversity and bilingualism, and value the contribution EAL pupils make to our school.

We are dedicated to raising the achievement and attainment of all our pupils, and have put in place a range of measures to ensure that our EAL children are supported to achieve the highest possible standards.

Aims of Policy

The aim of this policy is to help ensure that we meet the full range of needs of those children who are learning English as an additional language. This is in line with the requirements of the Race Relations Act 2000 and our equal opportunities policy.

School Context

Chad Vale serves a diverse community, with pupils speaking up to 20 different home languages. 

A small proportion of our EAL pupils are new arrivals. (‘New arrivals’ are children who are new to the country and have not attended another school in the UK.) We may also have a small number of pupils who have been in England for some time, but are still at the early stages of English language acquisition. The school’s proximity to the University of Birmingham and the QE hospital means that there is often high mobility amongst families from overseas, with some new arrivals attending Chad Vale for only one or two years.

The majority of our EAL children are advanced learners in English who require varying levels of intervention to enable them to access the curriculum fully. 

Some of our bilingual pupils have reached a level of competency in English which matches or even exceeds their proficiency in their home language. These children are monitored to ensure that any language needs are identified.

Assessment

Children who are at the early stages of learning English are assessed by the EAL teacher using the QCA’s extended scale, which is based on the National Curriculum.  Targets are then set on an ‘Individual Language Plan’ or ILP. These targets are reviewed on a termly basis or sooner.

More advanced EAL learners are assessed in the same way as their monolingual peers, using both formative and summative assessments. Targets are set accordingly, either by the class teacher or in conjunction with the EAL Co-ordinator.  

Progress is monitored on a termly basis by the EAL Co-ordinator and class teachers using our ‘Inform Tracker’ system.

In accordance with national guidelines, we may make special arrangements for our EAL pupils during SATS tests. Children who are new to the country may be disapplied from the test. We may provide verbal or written translations of words and phrases during the maths test.

Teaching and Learning

In order to ensure that our EAL pupils can fully access the curriculum, staff employ the following strategies:

· Lessons have clear learning objectives which are explained to the children.

· Teachers ensure that EAL pupils develop their vocabulary and sentence structure by providing a range of speaking and listening activities. Pupils have access to effective staff and peer models of spoken language.

· Opportunities are provided for EAL children to use their home language to facilitate acquisition of English. Where possible, bilingual support is provided .

· Teachers ensure that the meaning of key words, technical terms and more abstract language such as metaphors, is made explicit.

· Pupils’ understanding is developed by using additional visual support eg pictures, posters, photographs, concept maps and charts.

· Additional verbal support is provided as appropriate, eg repetition, modelling, peer support.

· ICT packages, translation websites and dual language materials are used to enhance understanding.

· Teachers explain how speaking and writing in English are structured for different purposes. Key features of different genres are identified.

· Teachers use talk to support writing.

· Scaffolding such as talk frames and writing frames is provided to support writing across a range of subjects.

Additional support

EAL pupils who are identified as requiring language support are taught by the EAL teacher as well as the class teacher. Those who are at the early stages are initially withdrawn for a few short language lessons a week. The EAL teacher also supports them in class.

More advanced learners are generally supported in the classroom, although  they may also work on specific targets or take part in ‘pre-tutoring’ lessons in our Inclusion Room. 

The EAL teacher works in collaboration with class teachers, and partnership teaching takes place across the key stages.

Teaching assistants play a crucial role in supporting EAL pupils, and may carry out intervention programmes as directed by the EAL Co-ordinator.

Special Educational Needs and Gifted and Talented Pupils

A clear distinction is made between EAL and Special Educational Needs. Most EAL children do not have SEN. However, should SEN be identified, EAL pupils have equal access to the school’s SEN provision.

Similarly, EAL children identified as Gifted and Talented have equal access to the school’s provision.
Parental/Community Involvement

Staff strive to encourage parental and community involvement by:

· Providing a welcoming induction process for newly arrived pupils and their families/carers. (see Induction Programme)

· Using plain English and translators or interpreters, where appropriate and available, to ensure good communication.

· Identifying the linguistic, cultural and religious background of pupils and establishing contact with the wider community where possible. (see RE policy)

· Celebrating and acknowledging the achievement of EAL pupils with the ‘Chad Vale family’.

· Recognising and encouraging the use of first language.

· Helping parents to understand how they can support their children at home.
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